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Teaching and Learning Policy
School values
Respect, Resilience, Responsibility

School vision

JSTC prides itself on creating a warm, nurturing and respectful learning environment at the heart of its local community. As a school we value, appreciate and celebrate the achievements and efforts of our students. Our aim is to ensure they leave school as resilient, respectful, confident and responsible young adults.

The Spennie Way

Our Teaching and Learning Policy encapsulates ‘The Spennie Way’: the foundations of great teaching and learning to ensure inclusiveness and equitable opportunity through support, stretch and challenge for all. The consistency it provides supports our students as they move from classroom to classroom, subject to subject, teacher to teacher. The Policy is not prescriptive: it allows flexibility for our teachers to build upon these foundations in the way that works for them, in their subject, with their students.

This Policy applies to all teaching and teaching support employees and, as appropriate, to instructors, cover supervisors, volunteers, and contract agency staff. 

This Policy contains advice for parents and carers to support their child’s learning.

Date written: September 2022 
Date last reviewed: July 2026

Contents 

1. Aims
2. Introduction: Core Values
3. Teaching and Learning Expectations
4. Stretch and Challenge for All
5. Home Learning

1. AIMS

This policy aims to:

· Explain how we create an environment at our school where students learn best and meet our expectations to do so
· Summarise expectations to make sure everyone in our community is committed to achieving a clear, consistent approach to teaching and learning across our school
· Promote high expectations and raising standards of achievement for all students in our school
· Involve students, parents and the wider school community in students’ learning and development


2. INTRODUCTION: CORE VALUES

Our core values are respect, responsibility and resilience.
We expect everyone in our school to embrace these core values and demonstrate them in their day-to-day work to support teaching and learning. 

Students learn best at our school when they: 

· Have their basic physical needs met 
· Receive unconditional positive regard from adults in their life
· Feel secure, safe and valued
· Feel a sense of belonging 
· Feel mutual trust 
· Are engaged and motivated
· Have the physical space required
· Have the necessary tools and materials
· Have high expectations of themselves and others in their learning environment
· Can see the relevance of what they are doing
· Connect what they are doing to other experiences, especially real-life contexts
· Are guided, taught or supported in appropriate ways for their learning needs and personal context
· Understand the learning intention and focus 
· Understand the success criteria
· Know the intended learning outcome(s) through worked examples or modelling
· Know how the sequence of learning builds to the outcome
· Think hard and work harder than the teacher
· Are expected to think for themselves using ‘wait time’ 
· Revisit and recall their knowledge in a spaced out and interleaved way
· Take opportunities to collaborate with others and work independently 
· Are both supported and challenged to actively participate in their learning
· Feel confident with asking and answering questions 
· Recognise all contributions are valuable to the learning, especially mistakes and errors
· Respond to challenges positively by stepping out of their comfort zone and taking risks with their learning
· Find out things for themselves – taking the initiative and developing independence
· Engage with their targets and on-going progress data
· Practise what they are learning regularly 
· Feedforward the teacher’s precise verbal and written feedback 
· Apply their learning in both familiar and new contexts
· Demonstrate resilience by persevering when learning is challenging
· Show awareness of their emotions by self-regulating, relating and reasoning if things are not going well


3. TEACHING & LEARNING EXPECTATIONS

At John Spendluffe Technology College we know that high quality teaching leads to effective learning outcomes.

Teacher Expectations:

· Uphold all the Teacher Standards
· Demonstrate high expectations for all students 
· Follow an appropriate subject 5-year progression map that builds on prior learning 
· Know your students: engage and rigorously interrogate student data with a ‘vulnerable learners focus’
· Understand that ‘vulnerability’ is broader than socio-economic context and that there are numerous other ways that a student can be disadvantaged – either permanently or temporarily
· Adapt approaches to support, stretch and challenge the learning needs and context of all students to ensure progression
· Pitch every lesson high: ‘challenge and success for all’
· Treat every second in a lesson as precious time
· ‘Literacy and numeracy for all’: explicitly teach literacy and numeracy within your subject specialism and apply whole school strategies
· Engage with Learning Support Assistants in a ‘close collaborative partnership’
· Teach tier 3 vocabulary (low frequency words that occur in specific domains / subject specific words and phrases)
· Develop students’ verbal communication skills every lesson by modelling and explaining tier 2 vocabulary (unfamiliar, more sophisticated vocabulary in general)
· Actively encourage learners to take responsibility for and ownership of their own learning
· Be clear and precise about the knowledge / skills you want students to learn
· Share a ‘big picture’ clear learning intention (focus) and success criteria for the lesson or sequence of lessons with students 
· Ensure all activities, including home learning, are planned for a precise learning purpose
· Ensure lessons and home learning include regular retrieval practice
· Teach cross-curricular ‘golden threads’ of understanding, knowledge and skills
· Assess student progress against set criteria at agreed times within departments
· Create a positive learning space and atmosphere with appropriate seating plans, saved onto our MiS: Bromcom
· Insist on high standards of work presentation by reminding students of our ‘Spennie Pride’ non-negotiable rules and showing high standard worked examples 
· Assess formatively, applying the five key strategies of formative assessment with teacher, learner and peer: know where the learner is going; know where the learner is; know how to get there
· Throughout the lesson, check understanding using a range of questioning strategies, monitor progress and ensure learning is being retained and re-teach if necessary
· Involve students in classroom talk about learning to develop oracy, metacognition and self-regulation
· Improve subject knowledge, practice and pedagogy through INSET, CPLD, Teacher Learning Community workshops, peer observations, and independent study
· Embrace all opportunities to learn from ‘critical friend’ colleagues
· Apply the school’s behaviour policy and procedures to provide a safe, calm environment for learning, issuing appropriate rewards for effort and achievement and appropriate sanctions and / or catch up opportunities for missed, incomplete, or poor quality class or home learning and lateness

Student Expectations:

· Treat every second in a lesson as precious time
· Know that you can learn from everyone in the classroom
· Know that it is your responsibility to help your peers to learn 
· Know that learning takes place inside and outside of school in a range of contexts
· Know that learning is a life-long process 
· Know that learning takes active thinking, hard work and effort
· Be resilient when facing challenges; don’t give up: failure is an important step to success
· Take time to reflect and think deeply instead of giving up
· Take responsibility for meeting home learning deadlines without excuses 
· Catch up on any class learning or home learning missed due to absence
· Complete class, home and extended learning to the expected high standard
· Achieve the expected high standards of work presentation by following the ‘Spennie Pride’ rules and aspiring to shared student examples 
· Be a self-regulated learner: use knowledge organisers and self-quizzing to test yourself
· Ask for support if you are finding the learning too challenging
· Request more challenge if you are finding the learning too easy
· Ask questions to further support your own learning
· Sit without complaint in your allocated seating plan place to support a positive learning atmosphere
· Transfer and apply knowledge from different subject areas to make further progress
· Respond to teacher feedback in a positive and active way to ensure learning feeds forward
· Follow the school’s behaviour code to provide a safe, calm environment for learning for everyone
Ways Parents / Carers can Support

Parents / carers can help by:
· Encouraging a positive attitude to learning
· Maintaining open, positive, and supportive communications with staff
· Contacting the Head of Department / Subject Leader directly if you have any concerns about the quality of learning or home learning
· Engaging with your child’s learning by showing interest even if you do not understand the content (you are not expected to provide direct assistance with home learning)
· Showing interest by asking your child questions about school and home learning
· Praising and encouraging your child’s effort with home learning
· Encouraging participation in the wider learning opportunities offered by the school such as clubs, events, visits and trips.
· Providing a quiet space and time for students to work independently at home 
· Creating a regular and manageable home learning routine 
· Reminding your child to develop good habits, e.g. disconnect from distractions, during home learning; turning off screens at least one hour before bedtime; packing school bag the night before; checking uniform etc
· Ensuring home learning is completed on time and to a high standard, meeting expected ‘Spennie Pride’ standards of presentation
· Monitoring the amount of time your child spends on home learning to ensure it is manageable and balanced with home life; encourage them to prioritise, set goals, plan and manage their time, effort, and emotions.
· Encouraging your child to seek support rather than give up if they encounter a problem or if they are finding learning too challenging
· Encouraging your child to attend lunchtime Home Learning Club / study support groups / revision sessions / extra tuition / Easter School / coaching and mentoring etc
· Encouraging your child / children to read for pleasure by modelling this as an adult;  providing access to books at home or the local library; sharing in reading and creating conversations about reading
· Attending events at the school to support students including settling-in evenings; subject parents’ evenings; engagement evenings; subject workshops; launch and celebration events to share ideas about what would help you to support your child’s learning
· Talking to your child about the need to aspire and work hard to give themselves opportunities to succeed in future college, university and employment
· Challenging your child’s mind-set if they feel they are no good at something
· Modelling positivity and balance in the face of stress and pressure so that your child develops resilience and a secure sense of positive emotional wellbeing 
· Maintain the adult perspective: model reasoning skills, appropriate language and behaviour even when dealing with stressful situations
4. STRETCH AND CHALLENGE FOR ALL

At John Spendluffe Technology College, we strive to engender aspiration by motivating students through quality first teaching; we embrace a stretch and challenge culture where everyone is expected to aim high and become their best selves.
We pride ourselves on ensuring that all our students have the opportunity to thrive, leaving with their best possible personal outcomes and grades irrespective of their personal context. Therefore, ‘stretch and challenge’ applies to every student regardless of their prior attainment, special education need, gender, socio-economic status, age, motivation or identification by stakeholders.
We do this by rigorously engaging with prior learning data to inform teaching and learning practice. We focus on individuals and key groups of students in terms of the support we give them to achieve their best. We aim for appropriate levels of stretch and challenge learning for all students. As a whole school staff, we share responsibility for challenge and ambition for all students.

High Prior Attaining Students
High prior attaining (HPA) students are defined as those who start secondary school in Year 7 having attained a ‘well above average score’ in their Key Stage 2 tests. These students are identified as HPA on teachers’ Learning Context Maps and marksheets and will be set aspirational flightpaths of ‘Exceptional’ and ‘Advanced’ in Key Stage 3 (years 7 and 8) followed by GCSE targets of grade 7-9.
The DfE states that there is no need for a formal register, or any specific definition of the ‘most able’ within a school setting. The DfE does state that high prior attainers are those students who score a Key Stage 2 average of 110 or more.[footnoteRef:1]  [1:  https://www.gov.uk/government/publications/progress-8-school-performance-measure
Secondary accountability measures, Guide for maintained secondary schools, academies and free schools, p.27] 

[image: A close-up of a survey

Description automatically generated]
This data is triangulated with Cognitive Ability Testing data (CATs) and stakeholder contextual information. However, in support of our ‘challenge and success for all’ inclusive ethos, we recognise that these tests are not complete measures of a person’s aptitudes, creativity and varied intelligences. Furthermore, we acknowledge that drive, determination and energy are relatively more predictive of life success:
‘We wouldn’t expect one blood test to yield a diagnosis for all possible diseases. Yet in common perception and often in practice, we allow a handful of scores to determine virtually everything about a person.’ (Kaufman, J. 2015)

What HPA Students can Expect
In order to continually challenge and support students to achieve the highest possible grades at GCSE, HPA students can expect:
· Information that they are high attaining and to receive an explanation of what this means, what it entitles them to and what they are expected to achieve 
· Lessons containing appropriately challenging and stimulating learning that engages and stretches their knowledge, understanding and skills so that they can achieve grades 7-9
· Aspirational grade 7-9 targets set in all subjects and to be supported to achieve them
· Attainment and progress reported on – in line with the school’s reporting schedule – and monitored by classroom teachers, Heads of Departments, their Progress Leader, and the wider Senior Leadership Team to ensure they attain their GCSEs at grade 7-9. 
· Intervention to support them in subjects where they are underachieving and at risk of not achieving grades 7-9
· Opportunities to attend specialist and co-curricular clubs; the Student Learning Leaders community; career days; advice and guidance, and university days focused on inspiring post-16 opportunities for students who achieve multiple grades 7-9 in all their GCSEs
· Opportunities to engage with student coaching and mentoring to improve personal confidence and self-concept
· Opportunity to learn about learning, and develop leadership skills by adopting the role Student Learning Leader. This is voluntary.

Teacher Expectations: Challenge for All

In relation to supporting students who are expected to achieve multiple (or any) grades of 7-9 all teachers will:
· Promote an ethos of high expectation and aspiration by always including ‘challenge’ and ‘super challenge’ in lesson planning for all students 
· Stretch and challenge as part of day-to-day adaptative practice
· Set appropriately challenging and interleaved independent home learning opportunities for retrieval, consolidation, and enrichment of learning through quizzing, research or projects
· Plan to challenge student learning through probing verbal questions in the lesson, based on considerations around the function of your verbal questioning and the context of the student
· Apply a range of questioning strategies in lesson to deepen cognition and metacognition
· Provide opportunities for students to lead, guide and co-teach their peers
· Strongly encourage students to embrace learning risks with secure understanding that mistakes, setbacks and difficulty are a necessary step to success
· Foster learning participation, responsibility and accountability
· Monitor closely the progress of HPA students in classes for both key stages
· Establish specific department and classroom interventions for underachieving HPA students
· Ensure that class data captures are as accurate as possible, supported by assessment evidence, so that analysis of HPA students’ attainment is reliable and subsequent interventions have impact
· Attend relevant CPLD where appropriate to help develop and implement key teaching strategies.
Head of Department / Subject Leader Expectations: Challenge for All

Heads of Department / Subject Leads will support by:

· Ensuring their subject teachers’ Learning Context Maps identify HPA students and strategies for challenge are planned
· Providing information to students that they are high attaining, explaining what this means, and what it entitles them to and what they are expected to achieve in your subject
· Leading in the promotion of challenge and super challenge lesson planning by providing exemplar, subject-specific resources
· Ensuring that class data captures are as accurate as possible, supported by assessment evidence, so that department and whole school analysis of HPA students’ attainment is reliable and subsequent interventions have positive impact
· Identifying and monitoring the progress of HPAs in your subjects(s) across classes and cohorts
· Establishing and coordinating specific department wide interventions for underachieving HPA students at the earliest point in time
· Evaluating the impact of specific department and classroom interventions to inform future teaching and learning practices
· Provide equal opportunities for students to participate in extended curriculum activities, for example STEM challenge days, reading and writing workshops, visits to academic institutions, sports, performances, onsite and offsite events, etc
· Identifying and providing relevant CPLD for your department staff where appropriate to help develop and implement key teaching strategies
· Monitoring teacher attendance at department level CPLD events and providing opportunities for remote access or digital learning where appropriate to suit the needs of part-time staff
· In the absence of the Head of Department / Subject Leader, some responsibilities may be delegated to the Second in Department or an experienced teacher
Pastoral Team Expectations: Challenge for All
Progress Teams / Tutors will support by:
· Encouraging a positive attitude to learning
· Maintaining open, positive, and supportive communications with parents, carers, students, and staff
· Promoting and encouraging participation in the wider learning opportunities offered by the school
· Attending events at the school to support students including parents’ evenings and subject evenings where possible and appropriate
· Talking to students about university and being aspirational in their career and post-16 choices
· Talking to students about the need to set themselves apart from other candidates in a competitive field and subsequently a competitive global employment market
· Challenging students’ mind-set so that they do not ‘settle’ for the minimum course requirements 
· Modelling positivity and balance in the face of stress and pressure so that students develop resilience and a secure sense of emotional wellbeing
· Identifying and monitoring the progress of HPAs in your cohort / tutor group
· Liaising with Heads of Department / Subject Leads to provide contextual knowledge and additional pastoral support for underachieving HPAs
· Attend relevant CPLD where appropriate to help develop and implement key pastoral support  strategies.
Senior Leadership Team: Challenge for All
Senior Leaders will support by:
· Providing information to students that they are high attaining and providing an explanation of what this means, what it entitles them to and what they are expected to achieve
· Informing parents / carers of students’ HPA status with appropriate explanations
· Identifying and monitoring progress of HPAs in their line managed areas 
· Evaluating the impact of specific department and classroom interventions to inform future teaching and learning practices
· Providing relevant CPLD for teaching and pastoral staff where appropriate to help develop and implement key stretch and challenge strategies
· Supporting teaching staff to provide stretch and challenge as part of day-to-day adaptive practice
· Providing opportunities for teaching and pastoral staff to share effective stretch and challenge practices
· Facilitating whole school or department interventions for underachieving HPAs including student coaching and mentoring
· Ensuring opportunities are provided for enhanced career guidance and extracurricular activities that engender high aspiration


5. HOME LEARNING

‘There is an established link between the home learning environment at all ages and children’s performance at school. Schools and parents have a shared responsibility to deliver the best outcomes for their children.’ 

(Working with Parents to Support Children’s Learning, EEF Guidance Report, 2021)

Shared understanding of ‘home learning’

In re-defining ‘Homework’ as ‘Home Learning’ we acknowledge that there is learning at lunchtime, after-school, tutor time, visits, events, and trips as well as or instead of at home. 

Home learning offers families the chance to get involved with their child’s learning, and to support their success by discussing what they have been learning; helping them to retrieve knowledge by quizzing; ensuring that students value their learning outside the classroom.

Home learning provides opportunities for students to engage in extended practice by building self-efficacy and confidence; supporting deeper and more fluent knowledge recall; guiding students in structured, independent skills practice outside the classroom.

Home learning develops students’ capacity for independent learning by self-directed and/or creative exploration of subjects; developing a sense of ownership of learning, and preparation for future classroom learning in the case of ‘flipped learning’.

Emotional and mental wellbeing

JSTC places a high value on students having the time and space to engage in their hobbies and interests outside of school. We expect all staff and families to promote positive aspects of health (physical, mental and social) to our children and young people.

Activities such as physical exercise and sport (individual or team), music, reading and shared book reading, expressive and creative arts, educational podcasts, documentaries, visits to museums, galleries and areas of outstanding natural beauty are strongly endorsed as aspects of ‘home learning.’

Students are expected to engage in a manageable and meaningful amount of home learning, as set out by our weekly guided hours table. This is only an approximate recommendation; the amount of home learning per week is dependent on individual learner context. 

	Year
	Guided hours per week

	7
	2-3

	8
	2-3

	9
	3-5

	10
	4-6

	11
	4-8




To address staff workload, teachers are advised to use online platforms for setting home learning rather than paper-based tasks, wherever possible. There is no minimum weekly requirement per subject for the setting of home learning. Teachers will use their professional judgement knowing that the most significant impact of home learning is based on quality of work being set and not the quantity of work being set. (EEF, 2021)

If the amount of home learning set by teachers does not meet parent / carer expectation, then students are encouraged to engage in independent learning, revision, or engage in a social, cultural activity with their family such as a visit to a sporting event, nature reserve, theatre, museum or gallery, etc

Extended home learning 

Home learning can take many forms including a project or extended piece of research with a longer deadline being set by the teacher. All extended home learning should reflect the context and content of the subject curriculum and enrich the student learning experience. It should be a meaningful and relevant component of the learning, supporting the development of transferable work-life skills such as independent enquiry; time management; problem solving; critical thinking, functional skills (literacy, numeracy, and information technology) and personal organisation.


Teachers will provide:

· High expectations for all
· Inclusive, equal opportunities for all 
· Knowledge-rich, innovative home learning that connects to the curriculum context and is fit for a modern, digital, fast-changing, world 
· Opportunities to develop self-discipline, determination and personal achievement 
· Content that promotes challenge, adventure, and enjoyment 
· Self-directed learning that develops transferable skills such as functional skills (literacy, numeracy and information technology), independent enquiry, critical thinking; time management; problem-solving and personal organisation that can be applied to all curriculum areas
· A range of home learning forms including digital, project, and research (digital online platform tasks via school subscriptions to Educake, Pinpoint Learning, Sparx, Kerboodle, Active Learn, Seneca etc)
· Clear home learning instructions on Bromcom
· A clear deadline for completion
· Personal choice and personalised learning wherever possible
· Promotion of the lunchtime Home Learning Club and / or additional support sessions to students, especially our ‘vulnerable learners’
· Support in school when required to enable students to access individual assistance or our lunchtime Home Learning Club providing access to technology and the internet
· Celebration, praise, and reward on Bromcom for high effort and high standard home learning
· Monitoring and recording of home learning non-completion 
· Appropriate follow up action if home learning is not completed, including contact with tutor / parent / carer in cases of persistent non-completion
·  Practical strategies for how parents / carers can support home learning


Characteristics of effective home learning

· Inclusive and equitable
· Consideration of personal social and economic circumstances
· Support and challenge
· Regular, purposeful and supportive
· Consolidates, or enriches learning in the classroom
· Connected to subject curriculum
· Varied in form and frequency to enable success by differing abilities
· Timely and varied feedback: whole class, self or peer, verbal or written
· Success criteria, steps to success, or other forms of self-assessment and reflection 
· Encouragement of independent learning and personal confidence building
· Broadens social and cultural capital 
· Deepens understanding of mental health and emotional wellbeing 



Head of Department / Subject Leader / Progress Leader expectations for home learning

· Monitor home learning: setting, recording, appropriateness, follow up and feedback *

· Talk to parents who are less involved about what support they would find helpful

· Record outcomes and judgements in Line Management documents (QA)*

· Create Curriculum Maps and Schemes of Learning that give guidance to the form and frequency of home learning to be set by subject class teachers to ensure home learning meets policy expectations**

· Expect self-regulatory home learning by promoting staff and student engagement of  Student Intranet and learning platforms

* Supported by Senior Leadership Team (SLT)
** HoD


POLICY DOCUMENTS

The following policy document was presented to the Governing Body of John
Spendluffe Technology College and approved and adopted by them on the date
stated.
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Signed as approved on behalf of the Governing Body
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Table 1: Low, middle and high prior attainment defi

itions

Prior Attainment Group

Average scaled score in English reading and
maths

Low prior attainers

Below 100

Middle prior attainers

Greater than or equal to 100 but less than 110

High prior attainers

Greater than or equal to 110





